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 ABSTRACT

University Grant Commission through a notification has urged the higher education institutions to
implement certain reforms. One of such reforms is introduction of internal assessment scheme. As a result,
nearly all higher education institutions have iniroduced the component of internal assessment for all the
courses. However, there has been a mixed attitude of students and teachers towards the component of internal
assessment. There is an urgent need to look into various aspects of the scheme especially by researchers so
that it can be implemented objectively and effectively. But, before any attempt by researchers in this direction
is made, it is essential to know what already has been done relating to the component of internal assessment.
This knowledge will enlighten the researchers to determine research gaps and pinpoint the aspects that need to
be explored. The present paper seeks to review the literature and list a sample of studies and opinions relating
to the component of internal assessment at different levels of education.

Bhadwal, S., & Kishor, V., (2012). Research in the Component of financial assessment, Asian Journal of
Human Development and Livelihood, 2 (4), pp. 51-71 :

Education is not only concerned with the acquisition of knowledge but is also concerned with the
development of desired attitudes, interests, skills and various personal and social qualities. External
examinations/public examinations fail to assess the development of these qualities. Evaluation by teachers
through teacher made and standardized tests, observation, and other techniques is called for and this is known
as internal assessment — assessment done internally by the teachers teaching in the same institution, whereas
external examination or assessment is organized and conducted by an external agency, other than the school.
Internal assessment mitigates major defects of the external examinations. In place of basing results on the
assessment at any one time, internal assessment can be as continuous as desired.

Internal evaluation enables the teachers to diagnose pupils’ difficulties in learning. It points out the
potentialities of an individual and provides opportunities to find out the needs, goals, interests and aptitudes of
an individual and shows him the way for his development. This has a motivating effect and this in turn induces
the student to utilize his resourcefulness which is otherwise cramped. The concept of internal assessment is not
new and its role and importance has been highlighted by different authors, researchers as well as Commissions
and Committees (e.g. Report of the Education Commission, 1964-66, pp. 524-525; Patel, 1978, pp. 231-232;
UGC, 2006; NCERT, 2006, p. 11; UGC, 2011, p. 79). Receéntly, in 2009, the UGC through a notification has
urged the higher education institutions to implement certain reforms. One of such reforms is the introduction
of internal assessment scheme. As a result, nearly all higher education institutions have introduced the
component of internal assessment for all the courses. However, there has been a mixed attitude of students and
teachers towards the component of internal assessment. There is an urgent need to look into various aspects of
the scheme especially by researchers so that it can be implemented objectively and effectively. But, before any
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attempt by researchers in this direction is made, it is essential to know what already has been done relating to
the component of internal assessment. This knowledge will enlighten the researchers to determine research
gaps and pinpoint the aspects that need to be explored. The present paper seeks to review the literature and list

a sample of studies and opinions relating to the component of internal assessment at different levels of
education.

Venkubai (1965) undertook a study “Internal Assessment: Use and Misuse” on a sample of class XI
and XII students taken from 25 schools situated in Hyderabad and Secunderabad cities of Andhra Pradesh
State of India. The study yielded the following:

(a) Out of twenty-five schools, nine schools resorted to inflation of marks in the internal assessment in
mathematics. Out of these, only four schools got the advantage of higher average or increased
number of passes in the subject. $

(b) In certain schools the heads of the institutions devised improved methods in the maintenance o
records. The form of internal assessment varied from school to school and from subject to subject.

(c) In physical sciences, seven schools showed inflation in the assessment of class work.

(d) In biological sciences, eight schools, out of twenty-five showed higher percentage of intemal
assessment than the average performance of the candidates at the public examination.

(¢) A major part of the internal assessment was based on written work alone, such as slip tests, terminal
examinations or assignments. z ;

(f) Out of twenty-five heads of the institutions, only five were positively against the continuance of the
internal assessment. Among others three were vague and indecisive. The remaining seventeen were
positively in favour of having internal assessment.

(g) Overall the internal assessment was not responsible for higher percentage at the. public examination.

Kamat (1972) undertook a study “Internal and External Assessment” on a total sample o:' 2400
candidates, 400 candidates each drawn. from arts and science streams for each of the three groups of the
Centres; Poona, Old Centres and New Centres, who appeared for the pre-degree examination of the Poona
University in March 1962. The main findings of the study were: ;

(1) There is a general improvement over the preceding years in the results of the pre-degree examination
in 1962 after the introduction of the new scheme of giving partial credit to term work. This
improvement was observed in all the three groups of centres.

(2) The internal assessment appears to be higher than the external assessment (or examination marks) in
most of the subjects in the pre-degree Arts and at all the three groups of Centres. The difference is the
least in Poona, greater in the Old Centres and still greater in the New Centres.

(3) The internal scores in Arts have greater dispersion than the examination marks.

(4) The correlation coefficients between the internal scores and the examination marks give definite
evidence of association between them. But they are not so high as to be of much predictive value.

(5) In Mathematics and science subjects of Physics, Chemistry and Biology the internal assessment
appears to be lower than the examination marks except in Biology in the New Centres. The relative
differences between the three groups of centres have the same direction as in Arts.

(6) The dispersion of the internal assessment is not always greater than the dispersion of the examination
marks. In Poona and the Old Centres it is very often less. In the New Centres it is always greater.

(7) The correlation coefficients between the internal and external assessments in science subjects are
higher than those for Arts subjects, suggesting a better (but not very great) predictive value for the
internal assessment in science subjects. ’

(8) Gracing was done at two stages and has been quite substantial. One of its effects has been to
concentrate the frequencies at and near the passing level.

(9) The analysis of individual subjects in Arts and. Science shows that the new scheme with a lower
minimum level of passing (of 30 per cent) in the examination paper has benefited a large number of
students. There is a considerable gain -in the results under the new scheme over what the results
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would have been under the old scheme. The advantage is very often much greater for the New
Centres where the internal assessment appears to be more liberal

(10)A comparison between the internal assessment and the un-graced external assessment in two subjects
in Arts and two subjects in Science confirms the above conclusions with due modifications. The two
distributions are closer than when the external assessment is considered with graced marks.

* Raina (1972) studied the relationship between external examination marks and internal assessment of
100 M.Ed. students who appeared in M.Ed. examination from 1959 to 1963 in two postgraduate institutions
affiliated to University of Rajasthan. The investigation concentrated on the following research questions:

1. What is the mean achievement of M.Ed. students in the external examination marks and sessional
work marks in different papers and dissertation?

2. What is the extent of disparity between the two assessments in theory papers and is the difference
statistically significant?

. 3. What is the extent of homogeneity, that is, correspondence between examinations marks, sessional
work marks and the dissertation marks?

4. What is the extent to which success in the external examination can be predicted by sessional work
marks and dissertation marks?

5. ‘What is the contribution of sessional work marks and dissertation marks to the multiple correlation
obtained in question (d) above? More specially, what is the percentage of variance in the dependent
variable accounted for by each of the predictor variables; viz., sessional work marks and dissertation
marks?

~ The main findings of the study largely substantiated the hypothesis that there is no significant
relationship between the external examination marks and the sessional work marks for the sampled students.
The means of external marks in four papers differ significantly from the means of the sessional work marks in
the said papers. The sessional work marks vary but very slightly. The weaker students in the external
examinations benefit more with sessional work than the students who have better performance to their credit in
the external examination. The average coefficient of correlation between external marks and sessional work
marks, except in one paper, is not significant even at 5 per cent level. The average ‘r’ between the percentage
totals of the two assessments is negligible, i.e. 0.14. The relationship between sessional work marks and
dissertation marks with external marks held constant is somewhat marked, but the negligible relationship
between external and sessional work marks disappears when dissertation marks are held constant. The
addition -of dissertation marks improves the prediction by 6 per cent oply. The contribution made to the
variance of external marks by the sessional work and dissertation marks is minus 1 per cent aid 14 per cent
respectively. The percentage of variance in the external examination marks which is unaccounted is as large as
87 per cent.

Popli (1974) investigated the causes of mass failure in Matric/Hr. Sec. Part-1 and Il Examination-
1973. The study was confined to seventy higher secondary schools of Haryana. He found that abolition of
internal assessment was one of the causes contributing to large scale failure.

Mathur (1975) in his article “U.G.C. Plan of Action: A Critical Review” observed: The arguments in
favour of internal assessment are overwhelming. But in those universities and in those institutions where the
internal assessment system has been introduced the voices of protest are constantly heard. In Panjab
University, there have been student agitations about it. In B.Ed. examination of the Panjab University where
50 per cent marks were reserved for internal assessment in the 60s, it was found that in some institutions
almost everyone got first division and cases were reported where a candidate passed the examination without
even appearing in the external examination by the mechanism of boosting marks in the internal assessment.
Ultimately, this system had to be abolished. Today the internal system suffers from two major defects: (i) the
teacher’s bias and (ii) the students’ expectations. The prejudiced teachers make a mess of this system and
every student expects that his teacher will favour him by awarding at least more than 60 per cent marks. Any
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teacher who fails to oblige them is labeled as a mean person. Motives are always attributed for his alleged
discrimination in marking. . :

Singh (1978) studied preparatory science examination result of the M.S. University of Baroda for the
year 1974-75. The main aim of the investigation was to study the distribution of marks for normality. The
sample was drawn from the students who appeared in the preparatory science examination conducted for the
year 1974-75. In all, 1054 students who were studying at the university campus were included in the sample.
Major findings of the investigation were:

1. The distribution of marks when studied separately in theory, tutorial and practical examinations was
non-normal. * ?

2. 1nmmryaswlashnmiﬂ;memdwdofmmthgofdiﬂ'mmpmhtﬁﬁumtm
differed significantly at 1 per cent.

Koul (1979) undertook the study “Scaling of Some Significant Innovations in Examination System”.
TmmpluonSOpoﬁyMeMuaudwmmwmmwmmMﬁud
the Postgraduate Centre and Directorate of Correspondence Courses of Himachal Pradesh University. He
concluded that the innovation like supplementing external examinations with periodic internal assessment was
in the top regions of the scales of the teachers and the students. Further, he found that though individuals
among the university teachers and students might differ in their views about the relative importance of
innovations in examination system, the collective opinion of both the groups was in favour of the internal
assessment supplementing the external examinations.

Reddy’s (1979) study “Autitude of Teachers of Two Institutions towards Internal Assessment -~ A
Compwuﬁve&u@"wnsduignedmmparetheviewsofﬂwteachmofamﬁmsitywllegewbqehm
smmt(lA)mgoingwbeinnodmedfwmthenmgmdmﬁcywwimﬂmacofﬂ'lemdwrsofanoﬂiu‘
univusityoollegewheremcsyswnwasbdngtriedmlforlfewym The sample comprised 120 teachers
equally distributed mnmgthemmdsdmufamlﬁainmomivusity colleges in one of which (C1) IA was
inpramiceﬁrmmcyearsandinﬂmemhu(CZ)wtmlAmtobeintmducadm. Both the colleges were in
the same university and had postgraduate courses. ﬁesampleincludedmfmas.mdu‘smdm
having at least two years of experience in the profession. The major findings of the investigation were:

1. Allmembpmplofmemdimmmmhdmsingbmemwtyofodlmm
were significantly favourable towards system of internal assessment.

2. Themdlmoftheuﬂlegewhminmalmﬁsmmthldnuyam:ﬁduotdiﬁuin
u;drauimdewmdsmesysan&mmouofthemnegewhﬂedwsymwhpm

3. The teachers of the arts faculty of coflege C1 did not differ significantly from their ;

counterparts in college C2 asregardsﬂmiraﬂitudctoﬂws)muﬁnmalmmL The
same was true of the teachers of the science faculty.
4. Manytmd:mprefumdpmialhwidimmalmﬁnﬁmﬂ&lemdofmemr.

5. Diswssimu&thﬁwsmdmuanddletenchmofoollegeClrevan.lndﬂmmcswdmll

depended mostly on lecture notes. This was also seen when more than half of the teachers

felt that the students did not learn the subject better in this system. #

6. The teachers of college C1 felt that high mmmemo{mmuﬁeﬂmh

system was implemented in their college. e

Akhtar (1980) conducted A Critical Study of the Semester Systems in Selected Universities. in India.

The sample was drawn randomly from ten selected universities of India. In-all, 583 students and 363 teachers
were included in the sample. Major findings of the study were: .

L. Out of the ten universities selected nine assessed the students through continuous internal

prevailed in the universities.
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2. Internal assessment increased the cordial® relationship with the students and encouraged
innovations in teaching methods.
3. A section of teachers faced difficulty due to reasons like increased clerical work and pressure
. of increased evaluation of home assignments.

_ - The objectives of the investigation “4 Study of the Continuous Internal Assessment and the University
Examination Marks of the Undergraduate Semester Courses (1976-77 Baich)” conducted by Gunasekaran and
Jayanthi (1980) were:

1. to find out correlation between marks of continuous internal’ assessment (CIA) and the
university examination (UE), and :

2. to compare the marks in CIA and UE.

The researchers concluded:

{ %cn;inhnun,mxinuﬁmdmeavaagemmksawdﬂdbymcaﬂlegainlhehmmﬂ
assessment differed considerably in all subjects.

= lnmivu’sityaumimﬁmsalsn.theminimmn.nmdmumaudwmﬂmwﬁed
considerably among the colleges.

3. DisuimhaﬁonbdmgoodmdpowsmdeWasbwinﬂ:eimuMmmtmme
univu‘sityexuninaﬁmsshmedagoodamwntofdispuﬁmwithregu’dlothesamesdof
students.

4. Baningafewusa.therda&msiﬁpbﬁwemmemmboftheintemdmmtmdthe
university examination was good.

Nath (1980) undertook a study “University [Examination — an Analytical Study of the Conduct of Pre-
university Degree and Master Degree Examinations of Gauhati University”. The findings relevant to internal
assessment were: 3 :

1. In a majority of the subjects, the scores were higher in internal assessment. The assessments,
both in internal and external examinations, were evenly distributed. Internal marks possessed

. " some predictive values for external marks.

z Tanmemwu-dsmnmﬁlginimunﬂmmmt

3. Internal mmmiprwidedmcincmﬂmtomdmtstodobwahmemml

4, 'Ihemjuuusuof\nmseandsuguﬁmwpsabsmuofpmpssysunofinmal
assessment and continuous evaluation. :

. mmmmedmmemofhmdmmmuhmduwd.ah
fulfillment of certain conditions, for making the examination more valid and for doing justice
to students.

Rasool, Sarup and Sharma (1981) conducted a comparative study of internal and external awards at
level in Jammu University. The study primarily aimed at making a statistical analysis of the
marks awarded by the external examiners and the marks awarded against the sessional work, i.e. internal
assessment. The specific aims of the study were: :
(a) To examine the characteristics of the distribution of scores awarded by external and internal
examiners, i :
(b) ﬁndmmdeg‘mofrdnﬁmshipbdmmumlnndinmdmrk&md
(c) tuﬁndommedfeuoﬂheinlumlmwhmﬂleboaslingofﬂzeovuullrmﬂtofsmdenm

The study was confined to 218 postgrlduntestudmts,bolhboysand girls selected from thirteen postgraduate
teaching departments of Jammu University. The major findings of the study were:
1. The scores in most of the papers showed deviation from the normal distribution. They were
either positively or negatively skewed with 1 slight kurtosis.
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2. The majority of the teachers preferred to maintain a low range in the marks of the internal
- assessment, that is, the gap between the lowest and the highest scores was narrow. The range
of the external marks in the same papers was definitely more than that of the internal marks.

3. Most of the coefficients of correlation appeared to be positive. This tendency indicated that
there was some conformity in the scoring pattern of internal and external examiners.

4. The internal assessment proved to be a booster to the final result of almost all the students.
The marks awarded under the intenal assessment helped the students in raising. their
aggregate percentage marks. Though the intemal assessment suffered from various
drawbacks like the halo effect and error due to central tendency, etc, it appeared to be a
blessing in disguise to students.

Hemambujam (1983) critically studied teacher education at secondary level in Tamil Nadu. The main
objective of the study was to conduct a survey of teacher education at secondary level and make a critical
appraisal of the B.Ed. Programme in Tamil Nadu at its operational set-up. The data were collected from all
colleges of education in Tamil Nadu through a comprehensive questionnaire regarding the functional aspects
of teacher education, the opinions of teacher educators on various aspects and their suggestions for
improvement and remedies for the defects or shoftcomings in the programme. One of the findings of the study
was that the comprehensive B.Ed. curriculum was not effectively implemented due to time shortage, semester
and internal assessment etc.

Dabir’s (1984) investigation “A Critical Analysis of the Marks at the B.Ed. Examination to Study the
Trends and Reliabilities of the Assessment” was based on following hypotheses:
(a) There is a low correlation between marks in theory examination (external assessment) and
marks in practical examination (internal assessment). .
(b) The internal assessment of pupil-teachers in government colleges is less than ﬂm‘ofpupil—
teachers in private colleges.
(c) Private colleges are more liberal in giving internal marks than other colleges.

The marks in B.Ed. examination for five consecutive years were collected from the records of Nagpur
University. The following were the findings relevant to the component of internal assessment:
(a) There was wide disparity between marks in theory and practical examinations.
(b) There were instances of students in private colleges scoring as high as 90 per cent to 99 per cent
marks in internal assessment. 1

L Kushwaha (1985) critically studied the system of ucammnms in Kanpur University based upon
university records and views of people collected with the help of a questionnaire. The main findings of the
Stl.ldy were:

(a) The majority of the respondents felt that the system of internal assessment should be introduced.
(b) Marks obtained in internal and external assessments should be added up.
() On the basis of his findings the investigator suggested that internal assessment should be done by the

concerned subject-teachers. F

A Study of COSIP (College Science Improvement Programme) and COHSSIP (College Humanities
and Social Science Improvement Programme) sponsored by U.G.C. in selected colleges of India was
undertaken by Jain (1985). A purposive sample was drawn from the randomly selected colleges where COSIP
and COHSSIP were continuing. The number of colleges having COSIP or COHSSIP as well as COSIP and
COHSSIP together selected for the study were nine, eight and four respectively. The principal's role-was
studied as an administrator as well as a teacher. The number of principals selected for the study was 21. The
number of teachers (including principals as teachers) selected from the colleges for studying COSIP and
COHSSIP was 146 and 127 respectively. The number of students selected for the study of COSIP and
COHSSIP was 260 and 240 respectively. The major findings of the study were:

SBIPage'
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1. Oneofmeobjectivesot'COSlPandCOHSS]Pnowptedbythetud:mwmminh'nduccime.rual
assessment.
2. Internal assessment was found to be useful in assessing students.

Pallai and Mohan (1986) reviewed the working of the semester system. The sample comprised of
1260 teachers, 1225 students and 110 parents or citizens taken from 83 colleges of which 40 responded. The

- major findings of the study were:

(a) The teachers used lectures, discussions, assignments and seminars as major instructional strategies.
They used continuous assessment and assignments to help the students learn systematically. They felt
that ratio of 75:25 for external and internal assessment was adequate.

(b) A majority of the teachers were keen to ensure uniformity in awarding internal marks among the
oulleguandvaﬁmsmbjeasbyomvaﬁn;nwmimm&mm.

(c) Students were satisfied with the existing ratio of external and internal assessment. They, however,
were not in favour of too many tests.

(d) Abom40pamofmﬂmﬂdouhedthcmﬁabﬁﬁtyofmunﬂmmtmdmdmﬁeﬁﬁty
in internal assessment.

Jesudason (1986) studied the perceptions of school community in the city of Madras about reforming
the present examination system at Higher Secondary School stage in Tamil Nadu. The study was carried out
on a sample of 500 teachers. The objectives of the study were:

(2) To examine critically the perceptions of the teaching community of higher secondary schools about
theis.wesrclatedwmcmmmmdhmmschmeumfmminmeminﬂim
system. -

(b) To determine the extent to which biographical and institutional variables such as sex, age, experience,
subject of specialization and type of management of the sampled teachers of higher secondary schools
had a relationship with their perceptions about the introduction of an internal assessment scheme.

The majer findings of the study were:

(a) Eleven factors were identified and named as (a) validity factor, (b) difficulty factor, (c) reliability

~ factor, (d) utility factor, (¢) human ability factor, (f) facility factor, (g) student ability factor, (h)
teacher-student cordiality factor (i) essentiality factor, (j) variety factor, and (k) teacher ability factor.

(b) Out of six independent variables, three variables showed significant difference. They were type of
management, age(abovewmdbdowmym)mduperim(abwe 15 and below 15 years). The
mean score of the perceptions of the teachers in non-government schools was significantly higher than
the mean score of the perceptions of teachers in government schools. The mean score of the
perceptions of the teachers above 40 years of age was significantly higher than the mean score of
teachers below 40 years of age. The mean score of perceptions of teachers having more than 15 years
of experience was significantly higher than the mean score of teachers having less than 15 years of
experience.

(¢) There was no significant mean difference between the perceptions of men and women teachers.

(d) There was no significant mean difference between the perceptions of science and humanities teachers.

(¢) There was no significant mean difference between perceptions of the postgraduate and inducted
teachers.

(f) In the validity factor, the mean score of the teachers of non-government schools was higher than that
of the teachers of government schools. In the utility factor, facility factor and student ability factor,
the mean scores of the teachers of government schools were higher than those of the teachers of non-
government schools.

(g) With regard to the difficulty factor, women teachers had a higher mean score than men teachers, while
on the teacher-student cordiality factor, men teachers had a higher mean perception score than women
teachers.

L4
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(h) In the validity factor, teachers above 40 years of age had a significantly higher mean score than
teachers below 40 years of age. Teachers having above 15 years experience had a significantly higher
mean score on the validity factor than teachers having less than 15 years of experience.

(i) In the facility factor, the teachers of humanities had a significantly higher mean score than the
teachers of sciences.

; Mani (1987) made a study of educational innovations in the affiliated colleges of India and concluded
that if formative and summative evaluations were built into the process of implementation, they were found to
be facilitating the in-process function. Evaluation of a programme by external teams enhanced the objectivity
and rigor of self examination. Trained analysts and evaluators made the process more reliable and amenable to
follow-up actions. ; ‘ '

; ma(1938)mqpiledarepmonﬂ:estudyofﬂledwdownmtofumlsfumpcvisimmd
evaluation of student-teaching and practical work in Colleges of Education. The findings of the study stressed
the need of developing common tools for assessment of activities under student-teaching and other practical
wnrlsforallunivesiﬁuinlhemu'y. Further, he concluded that common areas in which the tools were
requ:rulimbedl.:vdoped were lesson planning, supervision/evaluation of actual teaching by student-teachers,
co-curricular activities, SUPW, and community work arising out of theory papers, including assignments.

Malh‘otn.MmBodiandTulsi(l%Q)ommuedamuMyofhwwwlofm;dmtsin
ﬂncpolyu_:ulmluofﬂaryam Thestudyfomedmmhgﬂnexiﬂhgsymofinmﬂummtof
mndmumpdytedmicsof}hrymxandﬂwmblmofprﬁmfoﬂowed in assessing their course work.
The sample consisted of 35 teachers teaching. different subjects and 146 students from various disciplines
selected from three polytechnics. The major findings of the study were: . :

(a) Students were informed about the criterion of assessment of their course work in the beglnning of the
semester. Howcva.noguﬁdelinamavﬁhblewmemﬁrlhemmwkm

(b) Nomiﬁxmpamwimrchdmthedunmuofmwknsmmladstedforﬂieme
category of subjects taught by the teachers. However, the most commonly used elements . for
wtmdmmhmmkmddmwkinmof&mmbjwumd
wwkﬂmﬁddmmm«thnmdmmhmofMul
work in laboratories/workshops. The above elements were used in various combinations and different
weight ages were assigned to each of these elements by different teachers.

(c) Th_etedmiquuusedﬁxmmnwkhrupeaofmi&waﬁliﬁu,pnaiﬂlskilh-ﬂ
attrmdu_wu:fmmdmluknlidity. These were also not found to be helpful to students in their
progressiye learning. Methods used for assessing practical skills in laboratory/workshops did not
ensure assessment of the various sub-component skills, attitudes and behavioural aspects as the
instruments of measurement employed included only the oral test assessment of journals and
observations. Students expressed dissatisfaction with the techniques used for assessment. According

to them, the assessment lacked objectivity, encouraged copying in homework, assignments and class

tests and gave no opportunity for improvement.
(d) Repc:n-hd:ofs(mu’ performance was limited only to students. It was neither timely nor it
provided information about their weaknesses and suggestions for improvement.

Malhotra and Tulsi (1990) undertook a study “Scheme for Internal Assessment of Students in the
Polytechnics of Haryana". This study designed a scheme to monitor the intemnal progress of students in the
polytechnics of Haryana with the following objectives:

l. To assist and monitor students’ progress in leaming to assess their performance objectively, and
2. to provide feedback to them and other stakeholders for improving the teaching-learning process.

Major characteristics of the scheme were:

SiFige K . y
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(a) The proposed design for internal assessment of students’ performance took into consideration the
capabilities like basic knowledge and skills, generic skills relating to problem-solving, creativity etc.
that need to be acquired by the students. 'Ihisrequiredamrietybfmmmttuﬂmiqm consistent
with the type of capabilities.

(b) In the scheme, itwumggstedmumnmtofstudents' performance in theory subjects can be

donethmushclmtm(npmmdmedbook)mdhmeassimmmummpam Further, for

mmnmtofpafummoeinpncﬁulwuk.mmtmﬂdbemmughm&mof
performance of tasksfjobs (process evaluation), judging the quality of product (product evaluation),
observing gmualb&aviourmdm&wﬁngviwm The components that should contribute
wwardsmwmdmmunofmwwﬁ;mmwhhbwmwhmhhopm&mm;
wuk.ﬁeldwwkandm)jectwutmalsodmibad. ! 3

(© nesdmﬂmmdmemﬁddhufmdeﬁphgmlsﬁrMommsohmt

for monitoring students’ progress, use for feedback of assessment results to teachers, curriculum
planners and administrators Steps for implementing the scheme were also suggested in the design.

Dm(l%l)mdndampuaﬁwmdyofmemhmﬁmMmpbyedinmdry
teacher-training institutions in Gujarat state. The main findings of the study were:
(a) Diversity exists in the evaluation process in teacher-training colleges.
(b) TMmijyofmeimimﬂmfdhwamimeofhmmdmﬂwﬂmﬁmM&
(c) The author suggested that an external-cum-internal marking system with continuous evaluation should
be adopted in all teacher-training colleges.

Meera (1996) undertook a “4n Evaluation of the Total Internal Assessment System in the
Avinashilingam Deemed University”. The sample for the study comprised of 920 students which included
undu-gaduatu.pnst-gmumdgaduuﬁ,apmﬁm 179 teachers. The major findings of the study were:

(a) ﬁemadmtpop-ﬂaﬁmmprmedﬁvowabluimmﬂweeofﬂneﬁu-spods.namclybmeﬁtstome
students, measures adopted and faith in teachers. - Only in self-dssertion and morale, the score was
below the neutral level. '

(b) Theqmlitnﬁvenmlysisalncnnﬁnnedmeﬁndingﬂmmemﬂum,mﬂmm&vwedmemml
internal assessment system and acknowledged the benefits offered.

(c) The views, as expressed by the teaching faculty, rcve!leda;xniﬁveminxhofﬂlemdlmwwda

the total internal assessment system. .

(d Themdtusmssdﬁvmhkﬁm-inﬂlmeﬁwaspm& ;

(e) ﬁeﬁmmmﬁsmmmmumemdgwnlaﬂhdﬂmﬁwmhle
attitude towards the system than at all the other levels. lety-w'manalysisslmndlmfavmnble
attitude on the part of the science faculty, compared to other faculties, namely, home-science,
humanities and education.

Gowri (1997) investigated assessment pattemn in selected colleges/universities in Tamil Nadu. The sample of
the study comprised 1325 subjects (175 teachers, 990 students and 160 parents). The major findings of the
study were:
(2) Majority of the teachers, students and parents recommended internal assessment in higher education.
(b) Majodtyofthemdws.snﬂmﬁmdpamuprefuredimmlmlpmmaf
syﬂmﬂicwuhmhgheduaﬁngmmbymdwmlm&uofmmmgme
students, etc., but some of the teachers and students were in favour of partial internal assessment
pattern. :
(c) It was found that majority of the arts and science students were satisfied with internal evaluation.

Padhi, Jadhao and Rath (1998) undertook a study “Enhancing Pupil Achievement *  The study aimed
to ascertain the effect of some of the classroom climate variables on pupil achievement. The sample consisted
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nfl?%mmﬂofamvmmmswu‘hingmassv drawn from 188 schools from 18 blocks of five
DPEP districts of Orissa. 'Ihesmdyrevealedthalmeregmwityin home assignment to children was found
significant for achievement in language and mathematics. Further, it was found that continuous evaluation
followed by remedial measures enhances achievement in mathematics.

M(Z%O)hhisuﬁdedmwdAxmmbﬂmhMm’mm: We have
pnctimlminﬂioninscimatmemdofunymofgmadedumﬁm. The Central Board of Secondary
E‘,dm:ﬁm(M)Mﬁmmmmyloin&ﬁmmmmhmmmand
marks. mmegmwwaysmmmmummm-wmuw
25 out of 25. Let us go a step further. InlheClaslelmhatim,wehmasymwhaﬁnswdmts‘
pahnnancchpnﬁimlmhﬂimsisamsadbyanamdmninm Even then there is so much of
ruanip\daﬁmMmofﬁ:m&nﬂmmmﬁsb&mﬁmﬂﬂoﬂor@lﬁQoﬂhaequisitiun
of necessary practical skills. Why is it happening this way? The answer 1o this is that there is a lack of the
element of accountability. sl :

Bolashetty (2002) in his paper “Secondary Teacher Education in Karnataka State: Origin, Growth
and Present Status” reported that students were very liberally evaluated in formative evaluafion and hence
inflated marks were awarded, which amounted-to positively skewed results. There were instances where
studmuwhohadmedhighmwrymxhinmundmhnﬁmgmmpouhmﬂmh Hence, the
courses have become ‘examination oriented’, while the examinations themselves have tumed “certificate
oriented’.

Anilkumar (2003) investigated Institutionalized Student Evaluation-Practices, Practicability and
Expected Effects. The study aimed at investigating the nature of institutionalized evalumon‘ its various

sampling procedure. The major objectives were:

(a) Tomdyzetheptmnsymdevalmﬁmpmcﬁsedheanﬁmd'mﬁmims

(b) Tommmmd&ahmmofmemmofwﬂmmmwpcﬁmmm

(c) Tommemhpdmcmlsymdwﬂmhnpﬁﬂhmminﬁmﬁm&

()] Tomabmmewmmmmrevdmﬁnsmuhm

(e) To malyuthemaivmmmddrauhcksofthe hmallydevisdsystunofm\duwalmﬁm

()] To find put whether internal mmmtisnmaryalmgv&ihmalmimﬁmina&mﬁoml
institutions. .

® Toﬁndwtwhehuhwnﬂmmtmnﬁmhgoodwwﬁrmdimandthaebybeuu
pamalitydevdopnmtinmﬂmls

(h) Tofmdmuvmahumesmdmtsmbeing\iaimimdinnﬁupwhcehtﬂnﬂmmtis

(i) To find out the opinion of teachers, mldmtsmdp-mumimplanmtingﬂlehsﬁnﬁmalimdm
of student evaluation.

Thctmjorcmclusimofmesmdym :

(a) Aﬁnghuﬁﬂmmhﬂimomdnﬂedﬂﬁeuﬂof&eymumdmmmuw
properly and the present system of examination is inadequate to measure all the scholastic abilities
devdopedinstudmu.'lwe.shmudbemmyminaﬁminaudofoneumﬁnnimnmemdof
the year. :

(b) A continuous internal mtmﬁwld&amﬁpwuhwhs&uﬁma

(c) The system of intenal assessment can inculcate good study habits in students.

(d) Internal assessment helps in accelerating personality development of students.

(e) Internal assessment caters much to the acquisition of expected behaviour modification in students.
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(3] newndsmwhommcuudmnmmesﬁuuepummmmmmﬂxykmmdr
students better than other teachers.

(g) Intemal assessment encourages students to work regularly.

(h) The teacher-student relationship will be enhanced if there is internal assessment.

(i) Mmmtdoanﬁhhdsh:develmmtofs&udmﬂ' individuality properly.

()] hmlmnaﬁmofhﬁundmmtmduidulmdﬁmsbymhdpumsmme'mc
limitations of external examinations to a great extent. ;

x) Imanﬂmmt&nnmhhdu&wmﬂuﬂshmmghomamwwﬁwh
activities. :

(1) Teachers Mdumﬂmm--muﬁwywmm proforma containing specific
criteria for continuous internal assessment.

(m)ThcfurofvinimimﬁonbymdwrshaMwhaethniaiﬂanal assessment should be
dimimtedﬁnmlhemin(hufshﬂmtsmpmaheheﬁemvdy. .

(n) mdmmnwddmmﬂwmesym-ofhwnﬂ'mtﬁwﬁomweju&mﬁrmm

() lnasym:mofintumlmmnmuﬂtewuaﬂpcfummofmesmdemshuddhememainm
rather than class attendance. * ’

()] ltisidenlmprnaisemesynmofhmalmunmw:mofmd:mmkwwsme
students including their own teacher.

@ lmma!menthnomyhhdﬂsdwﬁm:hmofuprmimofm.

(r) h:ﬁdptimdmﬂmuhﬁm”nmmwwkhmmmumﬁdqdh
internal assessment.

(s) Smdulnuhoworkhardfeddiesystmufimanalmmwmwﬂe.

) The practice of giving 50 percent marks for internal assessment and 50 percent marks for external
examination is ideal for assessing the students.

() Furmkingmesymunofintamlmmtmmrdiﬂemdampublgmnshmﬂdbem
anunptmthepannfﬂwtmdlmdmaw&mwviainﬁnﬂwsmdmts.

(v) The aspects mainly to be taken hwmsiduaﬁmmrhmmmmtmm-opuaﬁveatﬁtudcof
the students, discipline, punctuality, regulmity,smseofrwpmsibilily,mdimnmreofﬂnemdmts,
mmmmmnmmm-ﬁmmmmmmu,
library work and ability to report and record. 3

NCTE (20052) in its “Report on Evaluation for Quality Secondary Teacher Education” observed the
following on the basis of survey conducted on different universities:

(a) In the theory mnpmmgmmmmtkpedanhmﬂymﬁmﬂuﬂwwdgﬂascforinmal
assessment is only in the range of 10-25%. However, in the case of ‘practicam’, assessment is
primarily ‘internal’. In some Universities, external assessment is done in respect of ‘examination
lessons’ only and all other activities are assessed internally by the faculty of the institutions. In some
otharl}nivmitiu,afcwmherwﬁviﬁamalsombyaerdofEminﬂ'sappoimedtqthe
University.

(b) In order to bring about objectivity and transparency and to check the possible misuse of internal
assessment, some Universities have introduced the practice of appointing ‘moderation boards’ or
‘supervising examiners board’, to verify the records maintained by students and check the marks
awarded intemally by the staff. Such boards are vested with the powers to modify the marks awarded
by the staff. inadcﬁﬁm.ihepmuitqhm‘bedlwmewivasiﬁnnbonipduemna
candidate must pass independently in internal and external assessment.

(c) During the past few years, several Universities have initiated measures to bring about objectivity and
transparency in the evaluation system in order to enhance its credibility. However, the fact is that
even today external assessment of theory and practical courses is accorded higher credibility than
internal assessment which is taken to be impressionistic and vitiated by biases and prejudices.
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NCTE (2005b) in its “Report on ECCE Teacher Education — Curriculum Framework and Syllabus
Outline” commented that the concept of continuous evaluation is linked with the concept of internal
assessment as the evaluation of students’ performance at different points of time cannot and should not be
organized externally, as only the faculty members responsible for teaching the students are best suited to
monitor and assess students® progress on a continuing basis. Ideally, there should be no scope or very little
scope for external assessment in the ECCE teacher education programme. However, there is a general
pu-ceptimaswellummgcﬁdmoeﬂmmemmmlbymchm,myaﬁme,isinﬂumcedby
considerations other than the merit of students’ performance, because of which the credibility of internal
assessment is very low with the employers and others concerned with the education and training of teachers.

Singh (2005) in his paper “A Critique of the Evaluation Procedures adopted by Secondary Teacher
Education Institutions affiliated to Punjabi University, Patiala™ reported that 75% of pupil teachers felt that
sessional work should be essential part of the B.Ed. pmgrmne.dthoughlhcyﬁﬁumlhcismeofmahoth
of evaluation for sessional work. Further, he reported that only 12.5 per cent students were not in favour of
internal assessment. s :

Sarkaria (2006) studied the perceptions of 38 teacher-educators towards evaluation and examination
system of ETT course in three DIETS of Punjab. Hereponedmattﬁdw—eamsmed‘impuﬁalilyin
evaluation’ (item 5) favourably. The evaluation system as applicable to ETT course contains the provision of
assessment by internal as well as external examiners. The teacher-educators are, by and large, satisfied with
the scheme of assessment (item 13). Although they are highly contented with the existing system of grading
and reporting (item 14), yet the reporting system suffers from the following shortcomings:

(a) Student never comes to know about break-up of marks into theory and practical examindtions in all

the semesters; and f

(b) Student never comes to know as to how many marks he or she has got in ‘skill in teaching’ (internal
as well as external) and in ‘Sessional Work’(intanalaswellumuml)dtrhghiswha‘seomd

semester. : i

gives way to hide certain unethical practices on the part of teacher-education faculty. Examples of unethical
practices include: awarding internal assessment marks disproportionate to the deserving performance for
motive such as acgepting fees (in cash or in ﬁnd)mdolﬁvw,mwnlomwhhmﬂmuforthﬁr
misbehaviors/offences committed against the teacher or others and to the extreme it may go to the extent of
establishing inappropriate relationship with their students. At least it can safely be used for threatening
students with dire consequences. ; e

Khandelwal (2007) evaluated the theoretical and practical aspects of teachers training in India. He
remarked that: The curriculum of elementary teacher education covers three components namely — theory of

education; practice of teaching; and practicum (project work, sessional ‘work, co-curricular activities, o)

Evaluation should therefore assess trainees’ performance on all the three components. National Council for
Teacher Education (NCTE) constituted a Committee of experts to evaluate clementary teacher

courses; evolve a framework for evaluation; and assess student teachers’ knowledge, professional proficiencies
and soft skills in teaching, classroom management, organization of co-curricular activities, and évaluating
pupils. Teacher-education programme facilitates the trainees’ preparation for performing the role of an
instructor, a facilitator of leaming, and an evaluator. Effective teaching involves the skills of introducing a
new lesson, stimulating pupils’ interest and sustaining their motivation, helping pupils to leam new concepts
framing thought provoking questions, organizing classroom interaction, etc. A Teachers Education Institution
(TEI) organizes exploratory visits to schools, observation of classroom teaching, practicing blackboard/
whiteboard writing, preparation of lesson plan writing, practice teaching, supervised teaching, and training
workshops. During practice teaching lesson-plans, teaching proficiency, teaching-leaming material,

e e —
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adnﬂnimionoﬁsts,casestudy.amimreswchmddmﬁm'sptepmmimforpmieipaﬁoninco-mn'imlar
activities are assessed, and weights are suggested for different activities. Co-curricular activities could be
literary, artistic and cultural; community livhmandouummitywmk;mﬂgamaandspom.ﬁaineﬂ should
beablewuprmsmmsdvathmughthemediumofvwimmmasmusio,vis;mlmdpaformingms,
language, arts, etc. Values like cooperation, tolerance, service, sacrifice, etc. need to be inculcated for
ounmmﬁtylivingmdmnmumitywork. Eduwimﬂtwm.mﬁmapimiaprwideoppmhiuﬁr
mmmnnitylivingmdpuwdcingmevalmmmﬁdﬁrﬁvhgwmhmy. Community work includes
cleanliness drives, literacy campaigns, social forestry, etc. The students’ performance should be assessed on a
ﬁvepoinlnlesepamdyfueadlmpmmt,mdnmwﬁunAw‘Emybcmigned.Med
vnlueﬁ-omlwSmaybeassigmdﬁrqadnlmayademdﬁmmpmiteovuallgadﬁmaybcu&mm
TheCunmiueesuggemdma:ﬂmwyaqdpauimlwmpmunshmubcasﬁmedquﬂw&ghlqeinﬂ:e
ﬁnalmmmhas“mlluinhucmlmdmulmm Viva-voce should be conducted at the end of
2nd year jointly by internal and minas,mdudllnmufwalummshuﬂdhwemehwml
examiner and one external examiner. T'Elsshouldmiugrwpdimmiee-ﬁmmrdsﬂwmdof

ﬂmgmmeﬂwvocebymemofmm TheF.vminthgmcyshwldalsoappointaMMm
Board to oversee the maintenance of internal mmtmdshdiﬁsmthmﬁmsmdmmdmke
necessary measures to ensure inter-institution comparability.

Mehralizadeh, Pmmmdshahi(zwnmnMadamdy“mmkmmqﬁm
Evaluation in Higher Education: A Longitudinal Case Study”. The main purpose of the study was to identify
what benefits -could_ arise from using internal evaluation’ and what obstacles existed to its successful
introduction. It was concluded in the study that internal evaluation processes are potentially valuable in Iranian
universities but if this value is to be realized on a continuous basis, particularly in the absence of external
evaluation as an incentive, then itneedslohecaneanhueyllpmtofeadl department, university, and the
pationally accepted framework of quality assurance and management. _

Yagnamurthy (2007) in his article “PﬂNkW-MﬂdeEMudlw”sguedﬂm
some form of checks and balances will hnvemhenmdeingivingweiﬂnageminmalammmuﬂweis
every possibility of making inflated assessment. Thiscanbecheakedthrmghmep'msofwimalinﬁm
and scaling of the marks/grades obtained in internal assessment with that of public examinations. This is not to
douhtﬂlesymofintemalmmlhnwmakei:meeffwﬁvemdatmasubstimte.

Assefa (2008) conducted a study entitled “Analysis of Evaluation System in different Departments at the
College of Education”. The main objectives of the study were: ; :
(a) To analyze the evaluation system followed by college of education, Addis Ababa, Ethiopia.

(b) To compare the scores of the same cohort of students who were subjected to summative evaluation in
2005 and continuous evaluation in 2006. :

improvement in their semester grade average. However, 73.58% students didn’t improve in their
result. Whm-weseethewsullsofMaﬂmnﬂiﬁofmememhmofmmwhowembjeutedm
continuous evaluation method in the year 2006 | semester, 18.86% students improved in their
semester result while 81.13% students didn’t show any improvement at all. From this, we can simply
infer that the teachers were not in a-position to use continuous evaluation properly either in
summative or in continuous evaluation. Students’ results arc deteriorating; it doesn’t show any pace
of development. This is because some of the teachers were not using continuous evaluation regularly
or properly as per their training. Then there is no surprise for the students varied result.

(b) The final conclusion that can be drawn from the study is that it is difficult to introduce reforms
confining to selected areas only. The reform should be comprehensive. For example, introduction of
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continuous evaluation should be accompanied by changes in the curriculum, teaching methods and
material and class size (along with the teachers’ perception about class size). Unless these changes
are not seen together, the efforts in one selected area may not lead to visible changes.

Chopra (2010) in her article “Commitment, Professional Ethics and Competency based Teacher-
Education — Problems and Issues Concerning Quality Higher Education™ argued that the examination system
that is followed in most educational institutions is not formative but summative due to which it becomes
difficult for the students to remember large chunks of theory during the final examination. The evaluation
system is also not continuous and comprehensive. At times open partiality takes place in some institutions due
to which some deserving students have to suffer a lot which the writer of this article has herself experienced.
Thus, teacher-education institutions should emphasize on making the examination and evaluation system
effective for producing “quality’ and not ‘quantity’ in teacher-education programme.

Shukla, Singh and Tripathi (2010) studied the responses of prospective teachers on existing Bachelor
of Education course with the main emphasis on evaluation system. Sample for the study constituted all B.Ed.
students enrolled in session 2009-2010 at Banaras Hindu University RGSC Barkachha, Mirzapur (UP), India.
Thesmdymealedlhatmmmm%pamlrespmdmmfoundmspranmlmﬁmpmccsswuin
practice. Majority of them found that internal and external evaluation was correct.

Singh (2010a) in his article “Revamping Teacher Education for Professionalism™ observed that the
overall teaching-learning evaluation scenario in government-aided teacher-education institutions is
comparatively better as compared to self-financed teacher-education institutions. However, previgus trends of
evaluation reveal that evaluation of practical aspects is too liberal. This is substantiated by the fact that the
average marking range in government financed institutions is 56 to 85 percent whereas in self financed
institutions it is 75 to 95 percent. ltissurpdsn'ngminsomeofthemivu‘sitiuinEﬂmU.P.ﬂleﬁﬁ
division for practical starts at 75%, hence the internal examiners emphasize and influence externals to start
marking accordingly and preferably with beginning point as 75%. The execution of various activities in most
of the university colleges is in more bad shape and their evaluation is a mere formality in several colleges.
Thus, training in professional aspects is too poor and marking is too liberal. Although the marking in theory
papers is comparatively better, yet not up to the mark.

Singh (2010b)h1hismﬁde“ﬂig}urmm!mﬁa:Gmsm'maﬁg'adcw.fm’med
that the conduction of viva and practical examination is more casual. At various centers it has been observed
that throughout the year students are not involved in any practical work. The internal examiners make it a
prestigeissuetomsurcguodmubﬁrﬁudmﬁhnmcydonmukehwinpmpuwndﬂionofpnﬂiml
during the year. Thmmmﬂmwhmgondmtismkmwmmgmdmminpnuiﬂlm.
Thcsyuanofevnlualionhihighaeduuﬁonispuru'ﬂmnﬂmmlmﬁmsyswumwﬂsdwdmof
the country. ’ "

Chauhan (2011) studied the reaction of B.Ed. teacher-trainees of Mandi District towards the private
B.Ed. colleges affiliated to Himachal Pradesh University. One of the objectives was to study the reaction of
B.Ed. teacher-trainees towards the evaluation aspect of the private B.Ed. colleges. She concluded that 42 per
cent of the teacher-trainees agreed with the statement that intemal assessment system was a curse for the
students whereas 44 per cent disagreed with this statement.

Kumar (2011) in his article “Quality Teacher Education in 21st Century” observed that the existing
pattern of evaluation system is not at all reliable and valid. The provision of internal assessment in the system
of evaluation has developed a tendency on the part of teacher-educators to boost the marks of student-teachers.
Moreover, very little attention is paid to develop the physical, social and emotional aspects of personality of
students.
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Rajawat (2012) investigated the attitude of college teachers towards internal assessment. A samp;le of
100 college teachers of arts and science streams Wwas randomly selected from the Government and Private
Colleges of Bhopal city. Attitude scale towards Internal Assessment of B.A. Parikh was used to collect data.

- “The findings of the study were:

(a) Science and arts college teachers differed significantly in mdc mds internal assessment
(b) Male and female college teachers did not differ significantly in ammde towards inl.emal assessment.
(c) Government and private college teachers differed significantly in attitude towards internal assessment.

Rajendran, , Chri andey(2012)st|ﬂied&|emdaﬁ0ubdmimm:al and external
mnentJ:;B.Ed.m ';Ee study was conducted on 11 students at Servite College of Education for
Womm,'l‘hogamalai,annlthmnilNa&u. The major findings of the study were: j

(a) nemumducdlmmkshhmmm&wwﬁmmumme
University Examination was not excellent.

(b) The mean of the internal assessment was very high (87.27%), whereas the mean o{ﬂ:ee:dqml
assessment was not excellent; it was fairly good (54.82%). The standard deviations in both cases
were identical. 25

(¢) The difference in the achievement scores .in internal and external assessment was statistically
significant at 0.05 level. p :

(d) The value of Pearson’s product moment correlation coefficient betm internal and _act.u'nal
assessment was 0.46, which was only moderate. This positive correlation was not statistically
significant. This indicated that the correlation between internal assessment and external assessment
was positive but not substantial or high.

Rehmani (n.d.) in his article “/mpact of Public Examination System on Teaching and Learning in
Pakistan” has forwarded following suggestions specifically in respect of internal and external assessments:

(a) 40 percent of the public mwumummwtbymew

Mmmuhﬁwmmmmmwmmmmﬂmmdmhmybe
epared on aggregate basis. s

(b) gﬁmﬁlformﬂivemnmtwillhdpmdmtsmmwﬂlﬁrthemumlmnmhm?n\mll
asmoourageihcmodunonmﬁndrlmmﬁds. 'Iheywnldgawnﬁdmceandwadlmgand
leamning would improve. A -

(c) meﬂnthmmmdemhﬂpmmmmmmmm:
.beausestudentswmﬂdbcbenapre;u'edﬁrﬂlemum! public examination. It would however
need some kind of harmony between two types of papers. ; '

(d) For internal assessment a joint invigilation by school and appointed rqxcsermtwe_of t.l_w Baards of
Secondary Education would ensure faimess and address issues of validity and reliability in setting
papers and marking them.

TOSUMUF:

The reviewofmrdmhmemwﬂofinmdm&mmmybcmmmednpugivm
below: z
(a) Internal assessment scores excel the extemnal assessment SCOFes. Internal assessment scores are
independent of external assessment scores and that there is wide disparity between the marks in theory
and practical examinations (Kamat, 1972: Raina, 1972; Gunasekaran and Jayanthi, 1980; Rasc':ol,
Sarup and Sharma, 1981; Dabir, 1984; Bolashetty, 2002; Singh, 2010a; and Rajendran, Mary, Christy
and Mary, 2012). -
(b) Students bear a mistrustful attitude towards teachers’ role in awarding intu_'nnl assessment and suspect
subjectivity in internal assessment. Internal assessment suffers from various drawbacks such as: a)
assessment is based upon teachers’ impression/perception of the child and not by the merit of the
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students; b) to abuse the children in the nmeofinmalmml;c)ﬂnmdlﬂ‘sbiu;d)&ehah
effect and error due to central tendency, etc. (Mathur, 1975; Rasool, Sarup and Sharma, 1981; Pallai
and Mohan, 1986; Rajput and Agarwal, 1998; NCTE, 2005b; Sarkaria, 2006; Chopra, 2010; Nivedita
and Yadav, 2010, Singh, 20 10b).
(c) There is a tendency towards over-marking in internal assessment. Mostly the internal assessment
scores fall in the higher end of the scale. There are instances of students inptivateeollqesmingas
high as 90 per cent to 99 per cent marks in the internal assessment. Students score excellent marks in
the internal mmmlwhumsuwirperfonmuinmeUniwsityEunﬁnmim is not excellent. In
other words, the average internal nssmwiisgmuallymhigh than the average external
assessment (Venkubai, 1965; Nath, 1980; Dabir, 1984; Rajendran, Mary, Christy and Mary, 2012).
(d) Th:mumtymdlm.studenlsandpwmlsfedummsystﬂnofimmmlmmmtshwldbe
introduced and are not in favour cfthgdismnmkmofmema!wﬂmﬁmmmml, 1979;
Reddy, 1979; Kushwaha, 1985; Meera, 1996; Gowri, 1997; Singh, 2005; Shukla, Singh and Tripathi,
2010; Rehmani, n. d.). ;
(e) Themd:thgpﬂmofcvalunﬁonsysmisumuallmﬁabkndvﬂld. The entire programme seems
to be directionless. Neither uniform_pananisfnlhwadinlheevlluuimprmmhun
mprdmsivesdmneofinmal assessment been worked out. One factor which makes the present
reacher training programme ineffective is the poor and corrupt evaluation system (Mascarenhas, 1977,
Malhotra, Menon, Bedi and Tulsi, 1989; Das, 1991; Zayapragassarazan, 2005; Kumar, 2011).
(f) The researches focused on studying the relationship between internal and external assessments yield
varied results (Kamat, 1972; Raina, 1972; Gunasekaran and Jayanthi, 1980; Rasool, Sarup and
Sharma, 1981; Rajendran, Mary, Christy and Mary, 2012).
(g) The researchers/authors have forwarded following suggestions in order to improve the system of
waluﬁioningmnlmdintanalmmtinpuﬁwh: : [l
- Todevduptheobjectivityofinunalmmtmemleofmu'nalexmﬁnmwmdbe
ignored (Mani, 1987).

- 'Comnmﬁrmumdwolsneadbcdevdopedrwmtofaaiviﬁamdusmdmtf
teaching and other practical work for all Universities in the country (Bhatnagar, 1988).

- Smdﬁlpaﬁrmminmmmmmuwdummmughwﬁmwmdin
practical work pdfommo&tesuleed be conducted (Malhotra and Tulsi, 1990).

- Theory and internal assessment marks should be reported separately. Theory should decide
memaﬁmdmeintmulmunhemkmuagnde{&-mwl. 2005). :

- TheEmnhinsAgmcyshaddappohnModcuimbdmwmmemhmmoeof
internal mnmtrmdsmdiﬂumlhnimimsmdenwmmm
ensure inter-institution comparability (Khandelwal, 2007)-

- Internal assessment system can be checked through the protess of rationalization and scaling
of the marks/grades obtained in internal assessment with that of public examinations
(Yagnamurthy, 2007). '

- Internal assessment system need be authenticated by external evaluation process (Rehmani,
nd.). ; J
It is thus obvious that the results of studié on the component of internal assessment are inconclusive
on many aspects, especially with respect to its implementation aspect. The stakeholders differ in their attitude
towards intenal assessment. Teachers vary in awarding internal assessment- Institutions and departments
differ in their methods and procedures for internally assessing the students. The tools and techniques are not

uniform even in the same institution. Hence, researchers have ample scope in this area for making significant
contributions.
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